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SUPERVISION FOR TEACHER
IMPROVEMENT
Probably in no other decade has there
been such a great diversification of educational thought and research as in the present.
Witness the growth of educational tests and
measurements, the junior high school, the
reorganization of secondary school subjects,
such as general mathematics, intuitive geometry, general science, etc. But in the pursuit
of these new and necessary things we have
lost sight of the great directing force; the
unifying element which should take these
other phases of education and manipulate
them so as to give each its proper share in
the work of fitting the child for life, and
which has under its direction the actual imparting of knowledge to the child. I refer
to supervision.
Possibly it is due to the fact that the
supervisor is usually one of large experience
in the work and we hesitate, or do not think
it necessary, to examine critically his work,
or estimate the efficiency of his supervision.
But that such an examination or study
would be profitable was brought home to the
writer very forcibly during the last summer
when he listened to a group of experienced
teachers discussing the supervision or lack of
supervision under which they were working.
These teachers were students of education,
many of them holding graduate degrees in
education, and they discussed the question
with the greatest regard for professional
ethics, and yet fully ninety per cent stated
with a great deal of conviction that in their
present positions they had the benefit of
either no supervision whatever or else received only that which was either destructive
or negative.
A survey of the literature on the sub
ject serves only to strengthen the conviction
that the aims of supervision are haphazard.

NUMBER 3

If this statement seems hard to believe, pick
out at random a superintendent (for in the
average school the superintendent is the
supervisor) and ask him to give you off-hand
the standards he has in his mind when he
steps into a class room, by which he expects
to estimate the success or failure of the teacher in that particular recitation.
The latest, and probably the best book
on the subject is that of Chas. A. Wagner,
Common Sense in Supervision1, but even
this book shows a sad lack of unity. It deals
in such a mlultitude of suggestions that the
expectant supervisor is lost in a maze of
aims and ideals.
It was through the recognition of the
need of some definite standards of excellence,
not too many, and yet comprehensive enough
to serve as a goal for both the supervisor and
the teacher, that Dr. Sturgiss Brown Davis,
of the School of Education, Universitv of
Pittsburg, worked out with a class of students doing graduate work (many of them
supervisors themselves) the little Improvement Card which it is the aim of this article
to discuss. In the opinion of the writer it
is the best piece of constructive work in
supervision accomplished in many a year.
The ideals in the mind of the author of
this card during its making were as follows;
1. A recitation is a piece of work to be
done: the imparting of knowledge, the fixation of knowledge through drill, the application of knowledge in constructive thinking,
or what not. But if at the end of the recitation the teacher can not look back over the
recitation and see that piece of work accomplished, the recitation has not been a
success.
2. There are certain points of technique
which, for the purpose of supervision, should
be few in number and yet exclusive of one
another.
iCommon Sense in School Supervision by
Charles A. Wagner. Bruce Publishing Co.,
Milwaukee, Wis.
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Figure II.
TEACHER'S IMPROVEMENT SCORE CARD
Points of Technique in Instruction
DEFINITIONS
a. AIMS—Clearly rleflned mental changesII. SUBJECT MATTER1. SELECTION—
1. Usefulness—in line with pupils'
needs.
2- Teaching posslbillities — meaningful
to pupils.
3. Specific details—illustrative.
2. OROANIZATIONi—
1. Dominant idea—^prevalent throughout the lesson.
2t .'Sysjtematic arrangement i—i classification of material.
3. Correlations — appropriate relationships established.
3. SUMMARY—
1. Minimum essentials — in outline
form.
2. Review—critical repetition.
3. Abridgement—full meaning preserved In few words.
III. TEACHER—
1. DIRECTNESS—
1. Confidence—unconscious faith in
the possibilities of the situation.
2. Enthusiasm—completeness of intereat with emotion.

3. Continuity — unremitting effort for
given objective.
2. VOICE—
1. Modulation—purposeful Inflection
2. Enunciation—distinctness.
3. Pitch—unnaturally high or low.
3. ECONOMY—
1. Timei—scheduled.
2. Energy—conserved.
St Routine—flyatemlzed.
IV PUPILS—
1. MOTIVATION—
1. Reasons—arguments in favor of
learning.
2. Suggestions—dynamic force of ideas
preserved.
3. Problems—challenge to thinking.
2. INDIVIDUAL—
1. Differences—inherent mental.
2. Difficulties—Academic obstacles for
certain ones.
3. Remedial measures—proposed after
diagnosis.
3. RESPONSE—
1. Contributions—for common welfare
(additional data).
2. Conclusions—after all facts have
been set forth.
3. Answers—to teacher's questions.
V. RESULTS—
Aims—realized, or taken for granted.

March, 1922]

TEE VIRGINIA TEACHER

3. The supervisor should be obliged to
establish definite standards of excellence
which he can justify, and should see that the
teacher is fully acquainted with these standards.
4. The great object in supervision is no',
teacher rating, but teacher improvement, and
the closest co-operation and the finest professional attitude between the teacher and
supervisor are necessary to accomplish this.
The supervisor should be a helper, not an
inspector.
5. The personal element in supervision
should be reduced to a minimum. The question should be not, "What did you do?",
but "What was done?"
THE CARD
Figure I shows the front of the Improvement Card, and Figure II the reverse
side. It will be noticed that the Points of
Technique in Instruction are classified under
three heads, Material, Teacher and Pupil.
Under Material is listed Selection, Organization, and Summary. Under Teacher:
Directness, Voice, and Economy. Under
Pupil; Motivation, Response, and Individual.
The reverse side of the Card, Fig. II, give®
short definitions of each of these Points of
Technique with three different view-points;
the aim being not to limit the professional
initiative of the teacher in any way. All of
these definitions should be talked over between supervisor and individual teacher or in
teacher's meetings, so that both supervisor
and supervised shall arrive at a common understanding in regard to each.
The following is a short discussion of
each of the definitions found in Fig, II.
I. Aims—Clearly defined mental changes.
The teacher should have in mind at the beginning of her preparation for the lesson
just what that mental change is to be. It
might be simply an addition to the present
knowledge of the child on the subject matter at hand. It might be the correction of
faulty ideas of the pupils. Possibly it is a
preparation or motivation lesson for work
that is to come the next day. But, whatever
it is, the teacher must have it clearly in mind
during her preparation .
II. Subject Matter,—Selection.
1.
Is the selection of the material useful? If
it is in line with the pupils' needs either
immediately or in the near future, it
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is useful. 2. In presenting the subject matter, has the teacher kept in mind the apperceptive basis of the child? Has the foundation been laid for this new mental building
material? If so, it is meaningful to the pupil,
3. What illustrative material can be used in
the presentation, objects,, pictures, graphs,
etc.
Organization. 1. The dominant idea
should be clearly held up even to the extent
that the supervisor, although he was not previously informed of the nature of the lesson,
would be able to grasp the idea with little
trouble. It should sink consciously or unconsciously into the child's mind. 2. By
systematic arrangement is meant the classi
fying of the material in such a way that the
problem is proposed and the solution reached
by a logical order of procedure. This stimulates interest and avoids confusion on the part
of the pupil. 3. The subject matter should
be related to other knowledge in the child's
life and correlation should be shown in the
different parts of the same lesson.
Summary. I. The pupils in the earlier
grades especially are not capable of picking
out the essential points in the lesson, so these
should be outlined by the teacher or the class
should be required to outline them with the
guidance of the teacher. 2. Time should be
given before the close of the period for a
rapid review of the work of the period.
This is the grouping together of the loose
ends, and leads (3) to the stating of the full
meaning in a few words that will stick in
the child's mind. It is the recasting of the
work done in a specific statement that can
be mentally visualized by the child. It Is
especially worth while if the class can do
this without the aid of the teacher.
III. Teacher—Directness. 1. Confidence or faith in the possibilities of the situation has, without a doubt, a psychological
effect on the pupils. The feeling is transmitted to them and is a stimulus to effort.
2. Confidence leads to enthusiasm. Gushiness must be guarded against, but emotion in
teadhing has its place and can be imparted to
the child. 3. The teacher must not be sidetracked from her aim. If she goes afield for
a moment it should be only to get something
that will aid directly in developing the aim.
Voice. 1. Inflection is a means of interpretation of the language. It is one of the
best tools in the teacher's possession, and
should be used consciously and with a pur-
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pose. 2. Enunciation needs no comment approach to one child may not be the same
other than that many teachers are careless as that to another. Can the Jewish boy who
about their enunciation and have to be re- lives over his father's clothing store in the
minded of it by the supervisor. 3. There is "down-town" district be approached in the
nothing more nerve-racking than to be con- same way as you would approach the Slavstantly in the hearing of a teacher whose voice ish boy in the steel mill district, or the Ameriis pitched too high or has that rasping can boy of professional parents? 2. Does
or penetrating quality that can be more vividly the teacher recognize the academic obstacle,
recalled than described. Unless the teacher of her pupils; the child from whom you are
can remedy this fault the supervisor is justi- getting no response? The definition of a
fied in looking around for some one to take word might be the only obstacle to a comher place as soon as possible. Hard-hearted plete understanding on her part, 3. In what
as it may seem, the school has no place for way does the teacher try to remedy the child's
a person with such a Voice. She might find inability to grasp the "big idea" ? Is she
her opportunity at the telephone switch- resourceful? Does she work on the basis of
board, but it doesn't lie in the school room. "Every child for himself and the devil take
Economy. I. By "time schedule" is meant the hindmost", or does she have a special smile
time proportioned according to motivation, of encouragement for the slow one, a little
presentation, response from pupils, summary, extra explanation for the mystified one?
etc. This is an important consideration.
Response. Here is the pupil's responsiBetter plan a small amount and have time bility to the teacher, and the teacher's test
for summing up.
Failure to sum up the of her work. If the response is good and
work done often means failure to put across shows a grasp of the idea; if the pupils can
the aim of the recitation. The simple pos- summarize the Work; then let the teacher,
session of all the ingredients of the fruit cake yes, and the supervisor, congratulate themavails little if they are not properly put to- selves, for the piece of work has been put
gether. 2. Many a teacher wears herself out over and the recitation has been a success.
by not making use of labor-saving devices,
TECHNIQUE OF THE CARD
and by attempting to take upon herself too
large a part of the work of the class. Good
Use by the Supervisor:
teaching is usually economical of the teach1. The supervisor shall not score the
er's energy, for it transfers the initiative to work until he can talk with the teacher,
the child and the teacher becomes merely the which should be as soon as possible after
guide. 3. There are certain routine factors the recitation.
that function in every recitation and that
2. He shall score points listed only in
tend to economy.
Such routine factors, the light of what he sees take place before
methods of presentation, methods of response, him. Nothing is to be taken for granted.
testing questions, etc., should be systematized
3. His scoring shall be based on the one
and made use of by the teacher.
IV. Pupils—Motivation. Thinking on and only one definition communicated to him
the part of the pupil does not take place out by the teacher.
4. He shall have a definite reason for
of thin air. There must be something upon
which that thinking is based and it should every score awarded.
5. He shall indicate his scores in the
have sufficient point of contact with the
proper places by a small circle and connect
child's needs or interests to stimulate think
ing. The teacher must find these points of the circles by a continuous line.
6. He shall fill out the card before concontact. It may take the form of new side
lights on a former knowledge, or it may be ferring with the teacher except relative to
obtained by challenging the child's convic- the sense in which the point of technique
tions, or placing obstacles in the way of the was used by the teacher.
7. After the supervisor has filled out hipupil attaining a certain desired end. The
feeling of need for this new knowledge is card he shall compare his card with the finished scoring of the teacher and copy the
thus created.
Individual. 1. This is the teacher's re- graphic scoring of the teacher verbatim on
sponsibility to the pupil. Every child has its his card for the purpose of analytical cominherent mental differences. The avenue of parison.
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8. The scoring of the supervisor indi- should be placed in the column of weighted
cates his judgment of the quality of the tech- values assigned to the teacher.
nique used by the teacher.
3. The Units of Difference are found by
subtracting the numerical values of the two
Use by the Teacher:
1. The teacher is expected to score her scores in the same columm. Blue sign of difwork of instruction as she thought it took ference is plus if the teacher's score is above,
place in the particular given period. What minus if below that of the supervisor. The
was done yesterday or may be done tomor- algebraic sum of these units of difference
should equal the difference in the total
row is not to be considered.
2. Whatever technique of instruction weighted values.
4. The Units of Difference must be satis employed must be so definitely and clearly
isfactorily
explained. Both the teacher and
used that the supervisor can see and undersupervisor must make clear the reason for the
stand what is being done.
3. After the class period the teacher will score they assigned. By this means the
indicate in the designated space on the card teacher learns the standard of the superthe number of the definition chosen for each visor, and the supervisor can make himself
point of technique used, and communicate better understood.
5. Perfect agreement as to standards
them to the supervisor.
should
be the aim. If the teacher consistent4. 1 he teacher will then score her tech
nique with reference to quality on the basis ly marks herself higher than the supervisor it
shows that her standards are probably lowof the definition noted above.
5. The teacher's scoring will be indicated er than those of the supervisor. Fig. Ill
by an X placed in the proper places and con- shows result of the use of the card.
Summary: What Does the Improvement
nected by a broken line.
Card
Do?
6. Before indicating any score the teach1.
It compels the supervisor to have
er should think of a definite reason which
could be clearly stated to the supervisor if definite standards of excellence which he
can clearly explain to the teacher.
necessary.
It prevents the excuse of the teacher
7. All this work is to be done independ- that2.she
"doesn't know what the supervisor
ently and as soon after the class period as
wants."
possible.
3. It holds the teacher to a definite prob8. After the teacher has scored her work
lem.
she will compare her card with the finished
4. It makes necessary frequent conferscor'ng of the supervisor and a copy of the
ences
between teacher and supervisor, and
graphic scoring of the supervisor transferred
to her own card for the purpose of analyti- promotes mutual understanding and a fine
professional spirit. As an illustration of the
cal comparison.
fine professional spirit the use of the card
Teacher and Supervisor Working To- promotes, practically all the seminar students
gether:
who were working with Dr. Davis in the
1. Both the teacher and the supervisor preparation of the card, after seeing its use
shall see that their respective cards are filled with the teachers in the university demonstraout by noting (a) that the number of each tion school, asked for the privilege of teachdefinition chosen is indicated in the proper ing a lesson before the class that they might
place and that they correspond exactly, get the benefit of the combined criticism of
(b) That each space for scoring quality of the class.
5. It changes supervision from something
work is filled out opposite the degree of excellence estimated; the symbol O for the personal to something objective. The supersupervisor and X for the teacher, (c) That visor does not study the teacher, but the
the graphs are drawn; a continuous line for teacher together with the supervisor studies
the supervisor, a broken line for the teacher. the work done.
2. The weighted values are found by
6. The teacher has a right to know what
multiplying the number of times any given the judgment of the supervisor is on the
attribute is used by its numerical value. For work supervised and the card gives her this
example: if the attribute Excellent is used knowledge.
three times by the teacher, the number 15
C. P. S.

